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Theme Concept:  When we dream, we do not have control over what our bodies do.  Dreams are so strange to us because they blur the boundaries of the body and mind.  We also do not have direct control over what we dream.  Dreams can be unsettling to some people because of this vulnerability—we have lost control and order in our lives.  During the waking day however, we are aware of our decisions and actions. 


	People believe that dreams (or the subconscious) and the conscious mind can overlap.  In order for this to happen there is a disconnect between the body and mind.  Usually when the body is unwell, our subconscious (dreams) are off; when our dreams are unsettling, our bodies may lose sleep, and in turn suffer.  So, how do we find balance between the two? Is there a way to find order and balance between reality/body and the mind/dreams?





Non-Art Discipline Concept:  Language Arts:  Narrator/Point of View


Narrative writing allows writers to choose the point of view a story is told from.  The point of view should be taken into careful consideration because it affects how a story is told.  Point of view can even change what the narrative will be.  For example, certain first person point of view can make readers feel closer to a character more than third person would.  That is because first person helps the reader to identify or sympathize with a main character because they read through that character's eyes. 


(Types of point of view:  First person, Second person, and Third person.


It is also important to use certain tenses:  past, present, and future.


(It is important to remember that changing the tense too much can be confusing to the audience as well.

















Learners’ Characteristics: Lowenfeld’s stage of “The Period of Decision”, ages 14-17.  Students at this stage begin to create artwork with an adult perspective.  The subject of these young artists’ work depends on what they are interested in, and their style can vary greatly.  Artists in this stage generally produce work that is focused on social issues, emotions, or they have a desire to improve their own techniques.


Students w. Learning Disabilities Characteristics:  ADD AND ADHD:  Students within this disability group may have trouble focusing for long periods of time.  They may also be hyperactive or impulsive.  Some examples of this may be that students cannot create detailed work, have trouble organizing tasks or materials, difficulty with short-term memory, or easily distracted by other students or noises. Autism:  Students with autism are on a spectrum, which means that they range in their ability and skill levels.  Some students have trouble with verbal or nonverbal communication, and social interactions.  A common characteristic is that some are stuck in a routine with their daily activities, and do not want to try new experiences.  Sometimes students are very sensitive to certain sensory experiences, such as textures, sounds, or smells. Behavioral, emotional and social:  students with behavioral disabilities can be aggressive and unwilling to participate with others.  This can be because of familial issues, medication changes, health problems, etc.  Students with emotional disabilities may be depressed and have low self-esteem.  Students with a social disorder may have trouble making and keeping friends, and trouble in everyday social interactions.  Allthree of these learning disabilities may give these students problems with maintaining healthy relationships, exhibit inappropriate behaviors, passive-aggressive behavior, or depression-like symptoms. ELL and ESL:  ELL students may have trouble in classrooms where English is the main language.  They are not proficient in English, but speak their native language.  These students have difficulty communicating with their teachers and classmates.  ESL students speak little or no English.  They are often very quiet in the classroom while adjusting to a new culture and language.  It is difficult for them because they must decipher verbal and non-verbal communication, as well as cultural barriers.








Lesson Plan Title:  __“Am I Dreaming?”__________  Grade:  __9-10_Time:  _45 minutes (3)___


Teacher:  _Nicole Arencibia__________________________Date:____9/16/2014______________





Non-Art Discipline Concept:
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Art Production (Art Making):


	A. One Element or Principle of Design:


	Color, or hue is one type of element that can be used to create the illusion of movement.  This is 	done by tilting or rotating the parts of an image.  Tints and shades that are placed next to each 	other in this way help to achieve this.


	B. One Technique/Process:  Cubomania is the process of collaging (a combination of different 	materials) from either an already drawn or created picture that is cut into squares.  The squares 	are then reassembled.





Concepts in Art Disciplines
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Art History:


(Write 4-5 facts or pieces of information about a master artist or an art period.)


1. Surrealism was a reaction against rational thought in our society because they saw it as oppressive.


2. Surrealists used the “superior reality” of the subconscious.


3. Surrealists were greatly interested in dreams because they were not in control of the conscious mind.


4. Surrealism began in the late 1910’s and early 20’s as a literary movement.


5. Surrealists were deeply influenced by psychologists Freud and Jung.








Aesthetics:  Students will work in small groups at their tables.  Show them photos of some Surrealist games (Exquisite Corpse).  Also Dadaist work (Jean Arp, “Square Arranged According to the Laws of Chance”)





Questions for discussion:


1) Should artwork be done by chance?


2) Is it okay if there is no way to decide how your finished artwork will look? Is that art?


*Discuss among entire class.  They will then answer in small groups*








Art Criticism: Gheraism Luca, “Indochina”, 1960		


		(Select one work of art by a master artist for whole-class art criticism discussion.)


Description:   1) Is there any color used? 2) What images do you see? 3) What materials were used to create this? 4) What shapes are used?





	B. Formal Analysis:  1) Are all of the images in the squares ‘upright’?  2) Where does your travel to first in each square?   3) Compare one square to the one next to it.  What kinds of values are there? 4) Does this all look like one image? Or is it multiple images? 





	C Interpretation:  1) What do you think the images are of?   2) Why do you think Luca cut up the picture?  3) What feeling do you get from looking at this?   4) Do you think the theme is clear in this work?  5) Should Luca have used color?   6) Is this ‘art’ if the artist does not have complete control over their own work?


	


	D. Judgment  1) Do you think the image is successful? 2) Does this work show a creative thought process?








D. Heard, MSU  c. 2000





Page 2





D. Heard,MSUc 2000





Page 3





Learning Objectives
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Democratic Skills:  


1. Students will actively listen to their classmates and teacher when they are talking during discussions, critiques, presentations, etc.


2. Students will share the materials while in the art making stages.


3. Students will reflect on the responses of other students to their own artwork.


4. Students will use constructive, positive responses and feedback for their peers.





Adaptations/Modifications for Students w. Learning Disabilities:  Praise and reinforce on-task behavior to increase its occurrence of happening.  Assign classroom roles so students feel more included.  Provide students with as many choices as possible in projects, seating, etc.





		





Non-Art Discipline:  	


1. Students will create an imagined experience or event by including descriptive details and a clear sequencing of events.


2. Students will introduce a narrator and point of view to create a connection between the audience and characters.


3. Students will use dialogue and describe actions, thoughts, and feelings to develop experiences or show the response of characters to situations.





Adaptations/Modifications for Students w. Learning Disabilities:  Change the format for written responses (students may type, draw, or use other assistive technology).  May need to modify the length of written responses (modify material).  Provide students with graphic organizers to remember the different point of view and tenses for a narrative.








Art Disciplines:  


1. Students will examine their own artistic decisions by comparing them to the Surrealist practice of embracing chance.


2. Students will create a cubomania collage by incorporating their knowledge of color, value, and movement.


3. Students will critically respond to the Surrealist work of Gherasim Luca by answering questions about description, formal analysis, interpretation, and judgment.





Adaptations/Modifications for Students w. Learning Disabilities:  Change the format for verbal responses (allow drawings, typed responses, or other assistive technology).  Allow for differentiated instruction and task analysis when introducing art making steps.  Present introduction, art history information, or any other presentation material to be more visual and engaging.  Choose materials if necessary (may need to rip paper instead of using scissors, provide options for materials they’re more interested in, etc.).








Sequence of Classroom Activities:  


1. Discussion of the subconscious and conscious mind and how this relates to art 	making—control or no control; which makes it art?


	2. Stimulation activity—automatic drawing.


	3. Making of cubomania project and art history.


	4. Group discussion of finished collages


	5. Art criticism


	6. Aesthetics activity


	7. Conclusion








List of Art Works:


	1. Luca, “Indochina”, 1960


	2. Jean Arp, “Squares Arranged According to the Laws of Choice”


	3. Luca, “Cubomania 24”, 1961


	4. Jiri Kolar, “Girl with a Dog”, 1963


	5. Jiri Kolar, “Collage with an Ermine”, 1962


	6. Luca, “Collage”, 1959


	7.Luois Wane,








Supporting Materials (vocabulary list, artists’ biographies, historical information, student self-assessments, rubric):


-Student self-assessment


-rubric for project


-Surrealism handouts


-Projector to show artists’ works


		





Resources (books, magazines, articles, websites): 


1. Clip from “Waking Life” film


2. Walt Disney and Salvador Dali, “Destino”


3. Keith Barry, “Brain Magic” � HYPERLINK "https://www.youtube.com/watch?v=GigYWy2UmOY" �https://www.youtube.com/watch?v=GigYWy2UmOY� 


4. Artists with mental health disorders � HYPERLINK "http://mentalhealthdaily.com/2014/03/26/famous-people-with-schizophrenia-list-of-schizophrenic-celebrities/" �http://mentalhealthdaily.com/2014/03/26/famous-people-with-schizophrenia-list-of-schizophrenic-celebrities/� 








Materials & Equipment: 


	1. Dream resume journal


	2. Drawing paper, 8” x 12”


	3. Scissors


	4. Boards that the cut-up squares will be placed on


	5. Glue	


	6. Pencils, markers, colored pencils (student’s choice)


























�





Page 4





D. Heard, MSU  c. 2000





I Want You To… (Problematized instructions for individualized and/or small group artmaking):


What does everyone think a collage is? What do you think is different about a ‘cubomania’? You will be making your own cubomania form based on a vivid dream you had.  First start by drawing your dream.  Make sure to add color and many different values.  Remember, colors that are near each other with descending or ascending values create movement! Then you will draw horizontal and vertical lines (it will look like a checkerboard or grid) over it.  These lines should be spaced 1 inch apart! Cut your drawing along the lines you drew.  You will have several small squares.  Shuffle the squares so that they end up in different directions and are in no conscious order/placement.  Draw the same ‘checkerboard’ lines onto your board.  Glue these squares onto the board so that they fit into the squares on the board.


		





Stimulation Activity: 





I will show students a clip of “Keith Barry:  Brain Magic”.  During the video I will ask them to do the tricks that he is asking his audience to do.  The purpose of this video is to show how our body and mind can seem to have a disconnect; our brains can fool our bodies.  It also promotes the idea that we as humans are always trying to find balance in all aspects of our lives.  





Introduction/Discussion/Questions (about theme concept, concepts in art disciplines, non-art discipline concepts, art works, democratic behaviors): 





When you went to sleep last night, did your body twitch? Did your legs kick your sheets off your bed? Maybe you even fell off your bed, or in some rare cases, maybe some of you even sleep walked! When we dream, we do not have control over what our bodies do.  Dreams are so strange to us because they blur the boundaries of the body and mind.  We also do not have direct control over what we dream.  


	Think about it.  As humans, we are constantly trying to find balance between the mind and body.  Usually when the body is unwell, our subconcscious (dreams) are off; when our dreams are unsettling, our bodies may lose sleep, and in turn suffer.  So, how do we find balance between the two? Is there a way to find order and balance between reality/body and the mind/dreams?


	How have you tried to find peace of mind? Peace with your own body? What types of people in the community or in other cultures can help you achieve this balance? Some examples are shaman, doctors, psychiatrists, trainers.  What else can you think of? Do these positions vary according to culture?


























Narrative of Classroom Procedures:
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NJCCS:


A. One Visual Arts Standard and Indicator:  Standard 1.1 The Creative Process:  All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in dance, music, theatre, and visual art. Content statement:  Stimuli for the creation of artworks can come from many other places, including other arts disciplines.  CPIC: 1.1.1.2 D.2:  Translate literary, musical, theatrical, and dance compositions by using them as stimulus/inspiration for corresponding visual artworks.





B. One Non-Art Discipline Standard and Indicator:  Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences.  CPI 3.1.A:  Engage and orient the reader by setting out a problem, situation, or observation, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.


		





More Questions, Statements, Positive Verbal Reinforcements, Suggestions and Clarification of Tasks (related to theme concept, concepts in art disciplines, non-art concept, democratic skills):


Do you think that using our subconscious can help us to create better artwork?


Even though human beings are always trying to find balance between body and mind, some artists have mental disorders, such as schizophrenia and still create very successful artwork.  Also artists with physical, or developmental disabilities.  Does this change any previous thoughts you held? 





Concluding the Lesson (Discussion, Questions, Sharing of Productions, Recapping): 


1. Review what collage, cubomania, color, and value are.


	(The process itself of creating work like a ‘cubomania’ is equally as important to the concept 	as the final image.  What is another way you might create work to show a disconnection 	between the body and mind?


	(do you think your completed ‘cubomania’ implied movement more by placing 	ascending/descending values near each other? If not, what is another way you can think of?


2. Can you give me some information you learned about Gherasim Luca? What about Surrealist concepts?


3. Is something ‘art’ if the artist does not have complete control over the art making process?





























Lesson Extensions/Connections: 


1. Students will write in their ‘Dream Resume Journals”.  These journals are a type of game Surrealists would practice.  It is a type of an employment resume, but it chronicles the writer’s achievements, employment, in �HYPERLINK "http://en.wikipedia.org/wiki/Dream"��dreams�, instead of real life. Sometimes dream résumés can also be written as a nightmare.


2. Students will read their journal entries to a partner before they begin their dream drawing.  The partner will then have to write a narrative for the dream.


3. Students will look at the literary works of Surrealist writers.
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Student Outcomes:


1. Aesthetics


	a. Did the student understand that the creation of artwork is purposely left to chance 	sometimes?


	b. Did the student understand that process is a key part of art making?


2. Art History


	a. Did the student understand how/why the Surrealist movement was started?	


	b. Did the student understand that Surrealism was not a visual arts movement only?


3. Art Criticism


	a. Was the student able to compare the different values used in Luca’s work?	


	b. Was the student able to understand why Luca used the cubomania process to create his work?


4. Art Making


	a. Did the student create movement through the use of color and value?


	b. Did the student follow all of the instructions?


5. Non-art Concept


	a. Did the student understand the difference between the three points of view?


	b. Did the student thoughtfully choose a narrative style?


6. Democratic Skills


	a. Did the student provide positive, constructive feedback to their peers?	


	b. Did the student use respectful and attentive listening skills?





Outcomes for Students with Learning Disabilities


7. Students with learning disabilities


	a. Did the student engage in on-task behavior?


	b. Did the student interact with their peers?








		





Teaching of Lesson:


1. Did I allow enough wait-time?


2. Did I circulate throughout all areas of the classroom when speaking to the class?


3. Did I make eye contact with students?


4. Was my language clear and explicit?


5. Did I periodically check for student understanding?





Lesson Plan: 


1. Are the activities lesson age-appropriate?


2. Are there parts of the lesson that took too long? Or were there parts that didn’t allow students to understand all of the concepts?


3. Were the students interested in the lesson?


4. Does the lesson conceptually link art with another subject area in an integrated way?


5. Were the learning activities presented in the best sequence for student understanding?





























A.  Teacher Evaluation of Lesson/Teaching/Overall Student Outcomes
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Assessments





Student Self-Assessment Sheet


“Am I Dreaming?”


Student Name:��������������__________________					Date:_____________


Teacher’s Name: Nicole Arencibia					Period:________





1. Do you think you achieved rhythm/movement better with your ‘conscious’ version of cubomania? Or the automatism version? Why?














2. Did writing a narrative for your “Dream Resume” help your drawing for the cubomania project? Why?








3. Explain how you think you achieved movement in your project.  Be as descriptive as possible (ex:  use and placement of lines, was there a high contrast of value from one square to the next, etc.)








4.  How did studying Gherasim Luca’s artwork influence your final piece of work?








B.  Student Self-Assessment Sheet
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